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Some instructional tasks require the give-and-take of a slightly larger group of students. Collaborative learning among four students is a bit more active than partner activities, so the noise meter is useful when setting up these tasks. In addition, group tasks tend to be a bit longer than those accomplished in pairs, so a display of elapsed time gives students a way of monitoring their progress and adjusting their rate of work.
[bookmark: _h5rw07k16qv]
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A jointly produced final product is useful for group tasks because it gives all the members a shared focus. However, a common problem is that these tasks often fall to one member who does all the writing (and, therefore, much of the thinking). An easy solution is the collaborative poster, where each member of the group is given a pen of a different color and all sign their names accordingly.
Ms. Chang uses collaborative posters in her geometry class to get academic discourse and technical vocabulary going. Each group uses theorems to analyze an equation and produce a proof. As Ms. Chang circulates among the groups, she can immediately evaluate the level of participation within the groups and offer extra support to those who do not seem to be sharing their ideas as effectively.
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This instructional routine was developed by Eliot Aronson in the 1970s to support the efforts of a recently desegregated elementary school in Texas. The original intent was to foster cooperation among students who did not associate much with one another, but Aronson (2000) and his graduate students quickly learned of the academic benefits to this approach. Each student in the class has two memberships: a home group and an expert group. Each home group of four members meets to discuss the task and divide the work according to the teacher's directions. For example, a long reading might be divided into sections. After each home group member has his or her task, the groups move to expert groups composed of members with the same task. The expert groups meet to read and discuss their portion of the assignment and practice how they will teach it when they return to their home groups. Once together again, each student teaches his or her portion of the task to fellow home group members and learns about the other sections of the reading.
Jigsaws are also useful for creating discussions. Ms. Armstrong has been reading aloud the book Holes(Sachar, 1998) to her 4th grade students for the last two weeks. After creating home groups of four students, she tells them to decide who will become an expert on each of the following questions:
· In what ways does Stanley Yelnats change throughout the story? Is he a better person?
· Is Stanley a hero, or is he just a person who makes good choices? What's the difference?
· Why do you think the author entitled this book Holes?
· Do you think that the Yelnats family's bad luck was due to a curse or something else?
Ms. Armstrong's students joined expert groups to discuss their assigned question at length and debate various ideas raised during the conversations. After 15 minutes, they rejoined their home groups to discuss all four of the questions as each member took a turn facilitating the dialogue.
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[bookmark: _nebhhubqppyc]From Content-Area Conversations
by Douglas Fisher, Nancy Frey and Carol Rothenberg

Cooperative Group Role Cards 


	LEADER

 Makes sure that every voice is heard 

Focuses work around the learning task 

Sound bites: 
• Let’s hear from ____ next.” 
• “That’s interesting, but let’s get back to our task.” ” 
	 RECORDER 

Compiles group members’ ideas on collaborative graphic organizer 
Writes on the board for the whole class to see during the presentation 

Sound bites:
 • “I think I heard you say________; is that right?”
 • “How would you like me to write this?”

	TIME KEEPER 

Encourages the group to stay on task Announces when time is halfway through and when time is nearly up 

Sound bite: 
• "We only have five minutes left. Let’s see if we can wrap up by then.”
	PRESENTER 

Presents the group’s finished work to the class 

Sound bite: 
• “How would you like this to sound?” 

	ERRAND MONITOR 

Briefly leaves the group to get supplies or to request help from the teacher when group members agree that they do not have the resources to solve the problem. 

Sound bites: 
• “Do you think it’s time to ask the teacher for help? 
• “I’ll get an extra graphic organizer from the shelf.”
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· Leader/Editor: This student is in charge of organizing the final product of the project, be it a paper, a presentation, etc. That doesn't mean technical details, but of making sure that the project meets the standards set out by the instructor (often as a rubric), plus any extras stipulated by the group. These standards generally include punctuality and completeness.
· Recorder/Secretary: This person takes notes whenever the group meets and keeps track of group data/sources/etc. This person distributes these notes to the rest of the group highlighting sections relevant for their parts of the project.
· Checker: Someone needs to double-check data, bibliographic sources, or graphics for accuracy and correctness.
· Spokesperson/Press Secretary/Webmaster: This person would be responsible for the technical details of the final product and would be ready to summarize the group's progress and findings to the instructor and to other groups.
Sentence Starters:
students to facilitate a safe and cooperative classroom or group discussion 

	Agreement

“I agree with ____ because____.” 
“I like what ______ said because_____.”  
“I agree with ______because ___;then on the other hand_____.”
	Disagreement 

“I disagree with _____ because ______.”  
“I’m not sure I agree with that because______ .” 
“I can see that ________; however, I disagree with (or can’t see) ________.” 


	Clarifications

“Could you please repeat that for me?”  
Paraphrase what you heard and ask, “Could you explain a bit more, please?” 
 “I’m not sure I understood you when you said________. Could you say more about that?”  
“Is there evidence for the position?” 
 “How does that support our work/mission at ___?” 

	Confirmation

“I hear_____.” 
“I believe____.” 
“I discovered _____.” 
“I learned that ____.” 

	Confusion 

“I don't’ understand______.”  
“I am confused about_______.”  
“Can you explain that another way?” 
 “I have a question about ___________.” 

	Extension 

“I was thinking about what _____ said, and I was wondering what if_____.”  
“This makes me think______.” 
“I want to know more about _________.”  “Now I am wondering______.” 
 “Can you tell me more about ____________.” 







